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Classroom-Based Learner Training

Abstract
Fostering learner autonomy is one of the ultimate goals of language education. Various
researchers argue that the utilization of language learning strategies (LLS) facilitates
autonomous learning. However, learners often do not have sufficient opportunities to develop
their LLS utilization in language classrooms since language classes currently give little
attention to learner training (LT) on LLS. To address this issue, classroom-based LT was
designed and incorporated into an English course at a mid-sized private Japanese university.
In this module, students were expected to learn and practice target LLS with support from
their course teachers. A list of target LLS was created mainly referring to three existing LLS
inventories. Five types of training tools, such as study-note samples and learning resources,
were developed and employed for this LT. Since the purpose of the research was to examine
the implemented LT for future improvement, two surveys were conducted with 140 students
and three teachers following a one-semester-long implementation of LT. Although the survey
results revealed students’ overall positive perceptions towards LT, the operation of LT still had
some room for improvement in terms of support for both students and teachers. This paper
describes the implementation of the LT, its rationale, and the analysis of the survey results.
Based on the findings, it concludes by providing practical suggestions for designing an LT
incorporated English program.
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The term “autonomy” is defined as “the ability to take charge of one’s own learning”
(Holec, 1981, p. 3). To be more precise, it is “the ability of the learner to take responsibility
for his or her own learning and to plan, organize, and monitor the learning process
independently of the teacher” (Hedge, 2000, p. 410). One of the current goals of foreign
language education is to foster autonomous learners, since once learners understand how to
learn effectively, they can apply this knowledge to achieve their learning goals in the future.

In response to a common question among language practitioners, “How can learner
autonomy be developed?”, various experts argue that the utilization of language learning
strategies (LLS) promotes learners’ autonomous learning (Fewell, 2010; Oxford, 1999;
Wenden, 1991). Harmer (2001), for instance, suggests that, “students need to develop their
own learning strategies, so that as far as possible they become autonomous learners” (p. 335).
Therefore, we designed a strategy-based learner training (LT) module and incorporated it into

an English course at a Japanese university in order to develop students’ autonomous learning.

Language Learning Strategies

Definition and Types of LLS

Although there is a lack of consensus regarding the definition and types/classification
of LLS, Rubin’s (1987) definition of LLS is commonly referred to by various researchers.
Rubin explains LLS as the actions taken by language learners to learn and regulate their
learning. In terms of types of LLS, Oxford’s (1990) list, the Strategy Inventory for Language
Learning (SILL), has been regarded as being comprehensive and includes 50 strategies under
the six categories: memory, cognitive, compensation, metacognitive, affective, and social
strategies. Although SILL has been widely used to collect data in LLS research (Mizumoto &
Takeuchi, 2018), one strategy inventory alone cannot account for all the variables that enter
into learners’ strategy use, such as their sociocultural environments or accessibility to

technology (Amerstorfer, 2018). Therefore, researchers are encouraged to make appropriate
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adaptations to the SILL and have their own strategy inventories if the original statements are
inappropriate for their research participants or do not reflect the research context (Hsiao &
Oxford, 2002).
Instruction of LLS

As a framework of LLS instruction, Griffiths (2015) summarizes five principal
phases which are most likely to contribute to the successful learning of LLS: (a) “Raising
awareness,” (b) “Explicit instruction,” (c¢) “Practice,” (d) “Implicit instruction” and (e)
“Evaluation” (p. 429-430). However, she also emphasizes that the utilization of all
instructional phases is not a prerequisite of successful instruction (Griffiths, 2015). In order to
accommodate the many variables of learners, LLS selection and utilization, as well as the
contents and methods of LLS instruction, should be tailored appropriately.
Connection Between LLS and Success of Learning

The connection between LLS and successful learning has been proven not to be
straightforward (Rubin, 1975). However, a sufficient number of research results show that a
connection exists between them. In the research of Green and Oxford (1995), for instance,
more proficient language learners utilized LLS more frequently than the less proficient.
Moreover, in Griffiths’ (2008) study, the proficient learner group utilized a wider variety of
LLS than the other group. Similarly, various research results indicate that learners’ extensive
use of LLS is one of the contributing factors to one’s learning success (Fewell, 2010; Hedge,

2000; Zare, 2012).

Learner Training
LT and Learner Autonomy
Harris (1991) defines LT as “the systematic and explicit training of learners in
learning strategies in general (metacognitive strategies) and strategies for dealing with

language and communication in particular (cognitive strategies)” (p. 7). In addition, since
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learner “autonomy is a matter of degree,” LT is viewed as moving learners forward “to full
autonomy,” or pursuing “a greater degree of”’ control for their learning (Wenden, 1998, p. 3).
In short, LT is the help that teachers give to learners so that they might explore various LLS
and establish the most optimal system for themselves, which is expected to promote their
autonomy.
Needs of LT

Teachers’ support is deemed to be instrumental in learners’ exploration of how they
learn most effectively (O’Malley et al., 1985). However, language classes currently pay little
attention to LLS or LT (Griffiths, 2015). Fewell’s (2010) research on the utilization of LLS by
Japanese college learners, for instance, reveals participants’ limited access to LLS and
identifies their teachers’ common lack of awareness towards LLS as one of the contributing
factors. A similar tendency is reported in many Asian countries (Fewell, 2010). The situation
at the institution where this research was conducted was not an exception. Previous research
results regarding learners’ needs in English communication at the institution suggest clear
individual differences in students’ utilization of communication strategies, although it should
be noted that teachers’ awareness towards LLS was not examined in this research (Eto, 2019).

Researchers, such as Oxford (2008) and Meyer (2012), who studied pedagogical
differences between the Eastern and Western education system, assume that the Western
notion of autonomy cannot be easily integrated into Asian cultures, where teacher-centered
teaching has been traditionally regarded as standard. In these contexts, it has been suggested
that Asian learners tend to feel rather demotivated if they are asked to independently take
control of their studies (Biggs, 1994). This tendency of Asian language learners further
justifies teachers’ involvement in LT in order to develop learner autonomy in language
education in Asia.

Considering these perspectives, the need for classroom-based, teacher-guided learner

training was recognized to help students to improve their learning.
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Implementation of LT

In order to meet learners’ needs, a small-scaled LT component was incorporated as a
“self-study” module into a mandatory university English course over a semester in 2019. This
LT intended to help students facilitate their learning and be more effective at learning English.
Since the course predominantly aimed to cultivate learners’ reading skills and improve their
scores on the Test of English as a Foreign Language Institutional Testing Program (TOEFL
ITP), LLS introduced in the module were related to these learning objectives.

Methods

For strategy instruction in LT, 12 types of LLS were selected, taking the course
objectives into account, as well as the tasks and the learning environment of the learners.
Among these target strategies, 10 were extracted from three different LLS inventories: SILL
(Oxford, 1990), the English Language Learning Strategy Inventory (ELLSI) (Griffiths, 2013)
and Strategies for Language Skills Development (LSD) (Griftiths, 2004). Subsequently, in
order to add slight variety to the LLS list, two new strategies were created by the researchers,
based on the nature of the students’ tasks (see Table 1). For instance, “utilizing appropriate
approaches according to one’s learning goal” was designed because students were asked to
consider different approaches to achieve their learning goals and select the best one for
themselves in LT.

Five types of training tools were designed as scaffolding for learners’ LLS
development (see Table 1). A physical notebook was selected as a medium for teachers to
monitor students’ self-study. In addition, a list of learning resources, note samples, a
worksheet for planning and reviewing, and workshops were provided to supplement students’
self-study. Griffiths’ (2015) five principal phases for LLS instruction was also taken into
account. Among them, three phases, including raising awareness, explicit instruction, and
practicing, were adopted, based on the assumption that students were at the early stage of
their LLS learning (see Table 1).
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Table 1
Framework of LT
Tool Target strategy Instructional Source of
phase LLS
Notebook 1. Keeping a language learning notebook Explicit ELLSI 17
2. Spending time studying English instruction, ELLSI 27
Practice
Learning 3. Finding suitable learning resources for Raising LSD
resources oneself awareness Reading 3
Note 4. Utilizing appropriate approaches according Raising Researchers
samples to one’s learning goal awareness
5. Studying English grammar Explicit ELLSI 15
6. Consciously learning new vocabulary instruction ELLSI 16
7. Learning from mistakes ELLSI 26
8. Watching YouTube videos for learning Researchers
Worksheet 9. Planning one’s schedule to have time to Explicit SILL 34
& study instruction,
teachers’ 10. Having clear goals for improving one’s Practice SILL 37
feedback English
11. Thinking about one’s progress in learning SILL 38
English
Workshop  12. Learning from the teacher Raising ELLSI 2
awareness,
Explicit
instruction
Procedure

In the introduction workshop held at the beginning of the course, students were asked

to buy a physical notebook for their self-study, which was called a “self-study notebook.”

After receiving some explicit instruction on LT and LLS, it was explained to students that

they had to fill two notebook pages with their self-study work as their weekly assignment.

The content of their self-study was of the students’ choice although some self-study examples
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created by researchers were shown. The notebooks were collected by teachers for grading and
feedback twice a semester.

On Manaba, the institution’s Learning Management System (LMS), a list of learning
resources, such as TOEFL books and English learning websites (see Appendix A) was shared.
In addition, note samples were displayed for students in order to show them different
approaches to achieve their learning goals. These samples were given as PDF documents
which included a photocopy of self-study notebook pages made by researchers and sample
feedback on the study contents as well as dos and don’ts. The samples were provided
according to the learning goals, such as improving reading/standardized test scores or English
communication (see Appendix A).

An electronic worksheet in the Microsoft Excel format was provided so that students
had an opportunity for setting a goal, and planning and reviewing their studies every month
(see Appendix A). Teachers collected the worksheet for grading and feedback twice a
semester.

Advising workshops were designed to raise students’ awareness of LLS and
explicitly introduce LLS. Course teachers were expected to conduct these workshops twice a
semester, using default slides created by researchers. In addition, teachers commented on
students’ actual notebooks in the workshops.

At the end of semester, students’ performance in the LT accounted for five percent of
their final grade: four percent was allotted to their notebook study, and one percent to their
worksheet completion. As only five percent was allocated to the self-study, it was considered
to be relatively low-stakes. Most of the students’ work for LT was completed outside the
classroom.

Research
Two surveys were designed to refine the future implementation of LT. They sought to

answer the following research questions:
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1. How did students and teachers perceive LT incorporated into an English course

at a Japanese university?

2. What aspects do course designers need to keep in mind in designing LT

incorporated into an English course?
Context

The study was conducted in a medium-sized private university in Kyushu. The
university has approximately 6,000 students of which half are domestic, and the other half is
international from about 90 countries. The school offers a Japanese and English bilingual
education system, and students are required to complete a language program that is not in the
language of instruction they chose upon enrollment. For instance, if a student chooses
Japanese for their language of instruction in their major subjects, they are required to take
English language courses. The English program has four mandatory courses: Elementary, Pre-
intermediate, Intermediate, and Upper intermediate. The present study was conducted in the
Intermediate course.

After implementing LT with the students in the Intermediate English course level
from the beginning of the semester, a survey was given to students and teachers at the end of
the semester. The language proficiency level of the course curriculum was 42" to B/ on the
scale of the Common European Framework of Reference for Languages (CEFR).
Methodology

This section describes the two surveys that were conducted in order to analyze the
needs of students and teachers and evaluate the LT.

In general, quantitative methods, such as surveys, are used to measure, rank,
categorize, identify patterns and make generalizations. Cohen et al. (2007) outline the
functions of surveys as to “gather data at a particular point in time with the intention of
describing the nature of existing conditions, or identifying standards against which existing

conditions can be compared, or determining the relationships that exist between specific
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events” (p. 205). Since the purpose of the research was to collect data broadly from a large
number of students and teachers in order to obtain a picture of their perception of LT,
including pros and cons, surveys were adopted as the most suitable method for this research.
Data Collection

Method of Collecting the Data from Students

In terms of collecting data from the students’ perspectives, an online survey was
conducted via Google Forms on the last day of the 2019 spring semester. The approximately
10-minute-long anonymous survey was carried out during English class, yet students’
participation in the survey was not mandatory. The students were studying in the Intermediate
English course where they focused on improving their reading skills and TOEFL ITP test
scores. Of the 152 respondents to the survey, 140 agreed to cooperate with the research.

The survey consisted of 14 questions given in both Japanese and English (see
Appendix B). Multiple choice and short answer questions were employed. In regard to
multiple-choice questions, there were three styles. The first was to answer questions on a
four-point Likert scale: with “one” being “Not at all helpful” and “four”, “Very helpful.”
Another type of question involved choosing one or more options from a list of items. The
third was a simple binary option. For example, “Which do you prefer, x or y?”” Regarding
short answer questions, students were required to explain the reasons or opinions for their
answer choices provided in the multiple-choice questions. Students’ responses were then
analyzed using a thematic analysis.

Method of Collecting the Data from Teachers

With respect to the teachers’ survey, an online survey was conducted via Google
Forms between August 8" and August 27" in 2019 after classes were finished for the
semester. The survey asked teachers to describe their experiences with and perceptions of LT
and provide suggestions for future improvement. Of the 12 Intermediate Course teachers,

only six responded to the survey and only three teachers further participated in the study. The
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low response rate may have been due to the spring semester having just finished. Most
teachers had already left for vacation and may not have been aware that the survey was being
conducted.
Data Analysis

Since the purpose of the research was to examine the perceptions of the implemented
LT and identify improvements for the future, it focused on the following four items: students’
perception of LT, their preferred medium of self-study, their use of learning resources, and
teachers’ feedback on the training implementation. Students’ perception on LT was analyzed
by examining five target survey questions: Q2, Q3, Q4, Q 9 and Q12 (see Table 2). Teachers’
difficulties in guiding LT and suggestions to improve the framework were extracted by
referring to their short descriptive answers in the survey (see Table 3). Descriptive statistics

were used to describe and present the data (see Appendix B).

Table 2

Students’ Perception Examined and Survey Questions.

Perception Target question

examined  Question  Question

#
Satisfaction Q2 “To what extent, do you think your self-study at the
with LT Intermediate English course helped you improve your
English skills?”
Q12 “Please write your comments/feedback on the self-study
practices used at the Intermediate English course this
semester.”

Preferred Q3 “With your self-study, which do you prefer to use, a
medium notebook or an online tool [OneNote, Manaba, etc.]?”
of self- Q4 “Please write the reasons for your answer to Question 3
study above.”

Use of Q9 “Did you use learning resources [useful materials and
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learning websites] introduced on Manaba for your self-study?”

resources QI12 “Please write your comments/feedback on the self-study
practices used at the Intermediate English course this

semester.”

Table 3

Teachers’ Perception Examined and Survey Questions.

Perception examined  Survey question

Difficulties “Please write the difficulties that you or your students faced

regarding IE self-study”

Suggestions “Please write any suggestions to improve students’ self-study

next semester.”

Survey Results

Students’ Survey Results
Satisfaction with LT

Students’ responses to Q2 and Q12 were analyzed to examine their attitudes towards
the classroom-based LT, called self-study. Approximately two-thirds of students answered that
1s was “Helpful” or “Very helpful,” while the rest responded that it was “Not at all helpful” or
“Not helpful.” From this result, a large proportion of students’ overall perception was that this
classroom-based LT was rather helpful. Students’ reasoning behind their choices were coded
and classified into two general groups depending on their attitudes towards LT: positive and
negative. Subsequently, within each attitude toward LT, reasons and examples were given (see

Table 4).

Table 4

Students’ Satisfaction with LT (Q2 and 12)
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Attitude  Answer choice Reason Example quote
frequency,
n (%)
Positive  Helpful Study habit “It was a good opportunity to regulate my self-
66 (47.1%) study.”
Study “I was able to study hard since self-study was
Very helpful motivation counted as part of grade.”
26 (18.5%) Freedom of “It was nice to be able to choose what I want to
choice study.”
Subtotal 92 (65.7%)
Negative Not at all Obligation “It was a study just to fill out my notebook.”
helpful “It required lots of work.”
15 (10.7%) “It should be self-study, so it should be up to
me. However, I felt like it was obligation.”
Not helpful Necessity of  “I wish there had been more workshops or
33 (23.5%) teachers’ feedback from my teacher.”
support
Subtotal 48 (34.2%)
Total 140 (100%)
Mean 2.7

Medium Preference

In students’ responses to Q3 and Q4, compared with online tools, the use of physical

notebooks was supported by nearly 60% of respondents. Students preferred using physical

notebooks mainly because they believed that it was effective for memory retention and

convenient to use, while students advocated online tools due to superior accessibility and their

concern for the environment (see Table 5).

Table 5

Preference of Medium (Q3 and 4)

Medium Frequency, Reason

n (%)

Example quote

JASAL Journal Vol.1, No. 1, June 2020
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Notebook 83 (59.7%) Memory retention  “I can memorize better when writing than
typing.”
Convenience “I can review easier.”

Online tool 56 (40.2%) Accessibility

“I can study anywhere.”

“It covers my learning demands.”

Eco-friendliness  ““Saving the environment because it is

paperless.”

Total 139 (100%)

Use of Learning Resources

Students’ responses to Q9 and Q12 were investigated in order to evaluate their use of

learning resources shared on LMS. Although a third of students used the resources, the

majority of students did not utilize them, mainly because they felt they already had suitable

learning resources for themselves, or the resources given mismatched with their needs (see

Table 6).

Table 6

Use of Learning Resources (09 and 12)

Answer  Frequency, Reason Example quote
choice n (%)
Yes 46 (33.3%) Fit for TOEFL “I used TOEFL ITP textbooks introduced on
study LMS.”
No 92 (66.6%) Possession of “I used the textbook that I had used when I was
alternatives a high school student.”

Needs of more
learning

resources

“] wanted to know more textbooks or materials

to study English.”

Total 138 (100%)
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Teachers’ Survey Results

This section outlines the results of the teachers’ survey. Although the number of
respondents was limited, their responses provided insight on how to improve the LT module.
Difficulties Reported by Teachers

e The workload was heavy. It was too much work to check students’ self-study
notebooks. The work should be less laborious.

e The regularity of students’ self-study was dubious. Lots of students just started working
on it two days before the notebook checking day.

e  Most students’ main concern was to fill the space in the notebook as opposed to making
good use of their time. They apparently had limited knowledge on LLS and faced
difficulty using a notebook to improve their English.

e I'm sure it was very helpful for most of the students, but some students felt that it was
an obligation and meaningless.

Suggestions Made by Teachers

e Teachers should check students’ notebooks more frequently, at least once a month.

e Teachers should spend more class time on introducing how to study more effectively.

Summary of the Survey Results

According to students’ survey results, the majority of students perceived this
classroom-based LT as helpful, while a third found it useless mainly because of their sense of
obligation and the need for more assistance from their teachers. The teachers’ survey results
revealed the points for improvement in the LT module, which were related to teachers’
workload and engagement, frequency of the self-study notebook check, and what content to
provide in order to raise students’ awareness and cultivate their knowledge on LLS. These
points will be discussed in the following sections to make suggestions for a refined

implementation of LT.
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Discussion
This study explored the students’ and teachers’ perceptions towards LT of
LLS incorporated into a university English course. It found that students had an overall
positive experience. However, there are some implications from the study that indicate
changes to the program are necessary, as the proposed framework used for LT unfortunately
did not necessarily foster autonomous language learners. Therefore, some findings from the
study will be discussed in this section.

First, there seems to be a need for teacher training on conducting LT in class.
Anecdotal evidence gained through classroom communication with students and discussion
with other teachers suggested that some teachers did not offer feedback on students’ selt-
study notebooks or practical advice on how to access learning resources. Some of their
students tended to fill the notebook in order to get points, not for their self-study. On the other
hand, other teachers were able to give feedback to students about how they were conducting
their self-study and recommended some useful resources to them. Compared to those that did
not receive feedback, these students were given more opportunities to improve their ability as
language learners. Because of this, the outcome of the LT might have differed depending on
teachers’ approaches. From these differences in approach, it can be argued that teachers need
to form a consensus on how to proceed with LT, and individual teachers need to be trained as
language coaches when conducting LT in order to foster language learners’ growth.

Also, more importantly, teacher training can improve their negative perception
regarding their workload since it can be a place for teachers to establish a consensus on the
implementation of LT. Anecdotal evidence gained through discussion with teachers suggested
that there might have been some mis-communication between researchers and course teachers
about the LT implementation, including feedback. The researchers expected teachers to spot-
check students’ notebooks with simple feedback. However, some teachers seemed to have

thought that they should give detailed feedback based on professional expertise to individual
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students. Therefore, it is important for teachers to exchange opinions on how to manage LT
both effectively and efficiently and search for common ground in terms of how much teachers
should be involved, what kind of feedback would be helpful to students, and what is feasible
with the limited time teachers and students have for LT. This can help them have a clear
picture on their roles in LT and work on LT with less stress.

Next, it seems there is a need for more support for students when conducting LT in
class. Students’ survey responses suggested that some students were not even sure why they
were required to do self-study as a part of the course, which decreased their overall
motivation towards LT. In addition, some students completed their notebook study only from
their sense of obligation. Furthermore, teachers’ survey responses suggested that some
students had limited knowledge of different LLS and faced difficulty in improving their
English using a notebook. Some students apparently did not make any changes in their use of
LLS throughout the semester. They used the same ones they did at the beginning, such as
simply writing the same words again and again. Therefore, it is obvious that there is a need
for more learner support, including support that helps students learn different ways of self-
study. Such support can hopefully help them gradually become autonomous learners. Offering
teachers an opportunity to learn about LLS in a teacher-training workshop could be one way
that LT would improve in the sense that teachers would be more equipped with various LLS
that they could share with their students.

In addition, some students complained about the workload created by their
notebook study. As some survey responses suggested, this might be partially because they
filled in all the pages of the assignment right before the deadline and did not work steadily by
doing two pages per week as the instructions stipulated. Teachers’ frequent checking of their
notebook can be a help to change students’ perception of their workload. Also, in the LT
workshop, teachers could clearly mention how many hours of students’ self-study is expected

every week, for instance one hour, to resolve students’ anxiety.
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Lastly, the term “self-study” seemed to cause confusion among teachers and
students. The researchers called the assignment “self-study” in order to convey the
message that students were not obligated to study particular topics or skills, but instead they
were free to choose what they would like to study. However, students’ survey responses
suggested that they thought teachers should not be involved at all if the assignment was truly
self-study, which they felt should be a student’s own independent study. Despite this being
the case, their accounts also suggested more involvement of teachers is desirable for the better
implementation of LT. Therefore, reconsidering how the assignment is named might benefit
both teachers and students. Perhaps, the ideal terminology would be something which
indicates that the assignment allows students to exercise autonomy to some extent, but
would also involve some teacher guidance.

Implications

Based on the findings of this study, some aspects need to be reconsidered when
conducting LT in English courses. First, as previously discussed, if the goal of this kind of
activity were to develop autonomous language learners with the help of teachers, the name of
the task should be altered. Instead of simply calling it self-study, perhaps calling it guided
independent study or something that indicates that teacher will be involved as well might
reduce students’ misunderstanding of the assignment.

In addition, some teacher training sessions or faculty development workshops
offered to teachers beforehand might benefit both teachers and students. These sessions would
provide opportunities for teachers to learn various LLS, gather learning resources, gain
knowledge on language advising and form a consensus on their roles. With such support,
teachers can offer students feedback on their independent study and guide them to improve
their own studies.

Lastly, some students’ accounts suggested that this LT module’s use of

notebooks did not accommodate different learning styles/demands. For instance, it is
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difficult for students to self-study speaking and listening, when they are asked to share their
learning using notebooks. They cannot share their progress in speaking fluency or
pronunciation after their shadowing practice since paper notebooks cannot allow them to
record their voices. This might lead to an avoidance of practicing these skills even if they
want to improve them. Especially with the growing technology in educational settings,
methods to incorporate different types of learning in LT should be considered. Although
requiring students to fill in two pages of their written notebook has many advantages such as
developing consistent study habits, this cannot accommodate some types of learning that rely
more heavily on technological tools. Therefore, alternatives to using notebooks need to be
discussed and considered.
Conclusion

This study explored students’ and teachers’ perceptions of classroom-based learner
training of LLS to develop autonomous learning. Overall, the research results reveal that
student participants in this study perceived the classroom-based LT to be helpful; although it
did not address a direct connection between the LT and learner autonomy or teacher
participants showed less positive responses towards the LT. The results also indicate that
students prefer using a physical notebook to online tools, such as OneNote, yet it was
found that a notebook format does not cater to all kinds of learning styles/demands.

Nevertheless, students’ and teachers’ accounts suggested that learners found LT
useful, and put forward practical suggestions for future LT. The terminology used for the LT
module requires careful consideration and a clear consensus when being shared. In this case
the term used, “self-study,” misled learners, and in a worst-case scenario ended up
discouraging some students. In addition, the results of the survey suggest that for such LT to
work, teachers’ increased support as information sources and coaches to improve students’
learning is desirable. Based on the findings of the study, the following are deemed crucial:

teachers’ knowledge of language learning and LLS, a higher degree of teacher involvement,
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teachers’ training as language coaches as well as an opportunity to form a consensus about LT
to avoid misunderstanding, and ongoing opportunities for both teachers and students to learn
various LLS. With more assistance from teachers, it will be more likely that LT will help
develop individual student’s ability to take control of their studies, which will be an essential
part of promoting autonomous learning. Thus, future implementation of LT needs to consider

teacher training to ensure better results.
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Appendix A

Instructional Tools

a. A Learning Resources Webpage

2. Extra Practice for the TOEFL (TOEFL ITPRX 27450R6I~DBEXFEEMIT)
Listening Section
@‘ ENG_ExtraTOEFL_ListeningPractice_21Mar2017.pdf - 2019-03-17 12:48:50

Grammar Section

@ ENG_ExtraTOEFL_GrammarPractice_21Mar2017.pdf - 2019-03-17 12:49:06

Reading Section

@ ENG_ExtraTOEFL_ReadingPractice_21Mar2017.pdf - 2019-04-22 17:18:46

3. Manaba Grammar Practice

TOEFL ITPTFRA M CAHDITEREDA Y 5« Y EBIA—RATY, HABORERMGEZROT, BEFEX
MEULTHIBTZZENTEET, £TR "I—XDEVH) ERATHSHBLTILIL,
https://manaba.apu.ac.jp/ct/course_479087

4. Useful Websites

Hapa &£ https://hapaeikaiwa.com/

Eigo with Luke https://www.eigowithluke.com/

Lang-8 https://lang-8.com/

BBC learning English http://www.bbc.co.uk/learningenglish/

b. A Note Sample

Self-study sample: Focus 1 Unit 1 Reading 1 (p.4-6)

Academic
vocabulary:
FET, TR, Shi
ZHER % Hrk
BEL., #x3%T
HATTF A+ %23
%o

Dictation:
(DManaba D A — 7
AFT7 7 ANRM
2TCTFA 2T —Y
avi+s (EH
ZhlvT#E L
%), WASHZT
FVwTRY,
@7 * 2 b %BE
Exdbbd, bh
O I o TP,
HERE P~
5, Nikx#Ex
5. MICH L THE
ATH2,
[O]=P 1o 18V
XEGHRD O
FEEH 2R
@it 10 [ +
F—4 v 7 @@#Hko
BicHEVTHI)E
ToL, FHAR
DIERG I ThFM
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c. A Worksheet

2019SP IEB Self-study Planner Your name
o Goals of your self-study for this month:
April

Self-study Planner (Schedule your self-study to complete at least two notebook pages every week.)

Mon Tue Wed Thu Fri sat sun
1 2 3 a4 5 6 7
’
i
Time(h
8 9 10 1 12 13 1
15tciss Dy
Course Introduction [LOEF eszce
®
15 16 17 18 19 20 21
. TOEFL Lesson L
’
=
22 23 24 25 26 27 28
ToEFLLesson
TOEFL Lesson plivved
.
®
2
Focus UIRL
.
®
Self-study check
1. Time spent in April: about 0 hour(s)
2. Contents of your self-study
a. Notebook pages you completed in this month's self-study: pages
b. Learning resources you used (Write some comments on the materials.)
Name Comments (e.g. Helpful/Not very helpful because... )

Learning

resources,
3)

. Good things and things to be improved in your self-study this month

d. Your goalls) for the next month

d. Workshop Slides

DISCUSS WITH YOUR GROUP MEMBERS

What is your study goal for this semester?
2. How did you do for your first self-study? Was it easy or difficult?
Why?

What materials did you use for your self-study?

5~ &Y

Do you have any questions?

POINT 2

Question 2: What's wrong with this note?

» Only question numbers and answers are written. There is no
analysis on why s/he made the mistakes.

-
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Appendix B
Survey (For Students)

IE Self-Study Survey
SEREBIRO A THRIDITILENTAET 4 — LDV T FRORMICEE L BEVLET,
ZOT v — FOMETHIET —F T L. SEROBEXBOLDOBHIL LN EBoTWET, ¥, BHOHEPEEONEILZME R
B —RRN e LR A,

Please answer this survey regarding the self-study you did this semester for the Intermediate English course. Your answers will be analyzed to improve the
practices for the next semester.

Your participation in this survey and your answers will not affect your status or grades in the course.

DT V= b ~OBACAB LT EESH, UTORMICEER ZE, ABENARVWAR, TOY - ZHACTIKEN,

If you agree to answer this survey, please proceed to the questions below. If not, please close this this survey.

KFEPHROI—R T, /= bEES>TOEATRIT 41— (BEHE) 2ToTHLVELER, HREOEREFAFIMTTT R, (Z2BATL
EEW, )

In the Intermediate English course, you were asked to use a notebook for your self-study. For what purposes, did you mainly use your notebook? (Select two
options.)

OF A 7 4 » 7/ Writing

U A= 7/ Listening

OV —5 1 7/ Reading

% E'—% > 7/ Speaking

CJTOEFL ITP7 A |/ TOEFL ITP test

[I3E4/ Vocabulary

% D/ Others

KBPROI—ATOENVTAZT 4 —iE, BYORFE AR LCLDL WIS L B0ET A,
To what extent, do you think your self-study at the Intermediate English course help you improve your English skills?
1. 42 #Nrf= 723 7=/ Not at all helpful

2 2 7273 2/ Not helpful

3.4 / Helpful

4. L T LTV~ 72/ Very helpful

BE¥FETOBT, /—FEESTITID LAY T A Y —/1(OneNotePManabaR ¥)EE-TIT 5D L TiX, YHLBHFELVERBVETA,
3 With your self-study, which do you prefer to use, a notebook or an online tool (OneNote, Manaba, etc.)?

A4 9 1E 5 A3FLV /1 prefer using a notebook.
7> 7 A 7 —/L(OneNote°Manaba7 £)% {4 5 (% 5 A3 L\ >, /1 prefer using an online tool (¢.g. OneNote, Manaba).

4 | LREMIA~OEEDOEEEZHFN T EEL, Please write the reasons for your answer to Question 3 above.

BEFEOHECEETROIDICSelf-study PlannerZ AL TH bW E LIc#s, SFHO & 5 IC—F M (Microsoft Excel, OneNote, Manaba’z &) %
5O LEHE ICERIShET -7 v — ) 2ESOTE, EHORFELVLERBVETS,

For planning and Keeping track of your self-study, which do you prefer to use, an electronic medium (Microsoft Excel, OneNote, Manaba, etc.) or a paper
medium (an worksheet printed on paper)?

1B (Microsoft Excel, OneNote, Manaba7 2)%{# 9 [Z 5 A3 2V / I prefer using an electronic medium (Microsoft Excel, OneNote, Manaba, etc.)
Ot (BRcHIBlShi=v—2 v — 1) %4

6 |EREMS~DOEZEOHEEZE T L EV, Please write the reasons for your answer to Question 5 above.

T 9 43FLN, /1 prefer using a paper medium (a worksheet printed on paper).

CNTRET 4 —%EDBH LT, Manaba kDnote samples (E/V 7 2 F T 4 — ) — hOEY FOBIWLE DL HVRIZSI B E Ly,
To what extent, did note samples shown on Manaba help you to conduct your self-study?

=727 72/ Not at all helpful

717> 7=/ Not helpful

clpful

7=/ Very helpful

BNTRAET 4 —%#ED D ET, self-study planner CEFHE +HRVIEY ¥ — FIZE DL BWRITIIBE Lied,

To what extent, did self-study planner help you to conduct your self-study?

1. A=< #AE7= 7252 72/ Not at all helpful

2. #3E =727 =/ Not helpful

3. %37 7=/ Helpful

4. L THIZIL - 72/ Very helpful

AT AET 4 —% ) BB, Manaba kOlearning resources (FF ISR, V=T ¥ A POBMEFIBLE Lich,
Did you use learning resources (useful materials and websites) introduced on Manaba for your self-study?

O, FIHLE L7, / Yes, did.

Oz, FHLE#ATLE, /No,1did not.

(LEREMIT NIV LEFLEFOHBELL LS, ) TREOPTHA LBM A bIE, 2TBATIEEN,

(This question is only for those who answered, ‘Yes® to Question 9 above.) Please select the resource(s) if you used it/them.

CIMr. Evine 17738304 r45 Ky

CIMr. Evine 9 3%
%2 5 20 —F 1 74000
CITOEFL TEST #f Hi5¢ 22301k
CIBWTH R 2 %HGEEY 2 7 > TOEFL
[JFOREST

A MIEAFT 5 TOEFL ITP Test3CiA R X} i

[IManaba Grammar Practice

[JHapa 582335

[JEigo with Luke

[Lang-8

[IBBC Learning English

[mELiY

Ozl

CNT AT 4 —%ED D LT, learning resources CEF TR OEM, V=T HA FOBMIZE DL BWRIZIHE LD,
To what extent, did the information about learning resources help you to conduct your self-study?

LA Bt

727> 72/ Not at all helpful

- 72/ Not helpful

{elpful

4. & T H I 72/ Very helpful

SEMOFEBIRTORNAN T ZAFT 4 —OBYMAICONT, BABZ HABIKEFNTIEE,

Please write your comments/feedback on the self-study practices used at the Intermediate English course this semester.

13 |/ — hefEoe R B EFFHENHIE, XTI EEL, Ifyou know any effective self-study methods using a notebook, please share with us.

07— FOBRIBAR—EIHESNRZVETRESNET, Ik, EOT—FREQRFORABRLEL. AT V7 KFERZOWS

THESNDARER DY T, TOT V7 — MEROARIZOWTHEABLETH,

Your answers will be kept in a form that does not allow for identifying individuals. Also, the data can be shared through academic papers and presentations at
i ithii the campus. Do you agree to release your answers?

L # /1 agree that my answers can be used for publication.
L £ A /1 DO NOT agree that my answer can be used for publication.
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